


"Opportunity is often missed because we are broadcasting when we should be tuning in."

(Website from Pagel )
with a metronome and why it is important.

http://www.artistshousemusic.org/

Okay I am addicted to this site. It offers much to explore

and learn. Its subheading is, Helping Musicians and Music
Entrepreneurs Create Sustainable Careers. There are numerous
resources available on this site, to many to mention here.

My favorites are the video pages and tag links. I have found
exceptional videos of master-classes by qualified instructors
and performances by exceptional performers (all FREE!). I
don’t always have time to attend master-classes and concerts
so this is a valuable resource.

http://rmc.library.cornell.edu/collections/music.html
This site contains reliable resources for research from Cornell
University Library. I am so grateful that institutions like this
make these resources available for free. Thank you Cornell.

http://www.classicalsinger.com/convention/hscomp/
The online Classical Singer Magazine. Classical Singer is a
useful tool for students to learn about singing careers, discover
singing festivals and competitions, explore articles on
singing techniques, and learn about the top music schools for
college planning. My students are always grabbing the magazine
from my library but I always have access to the web site.

http://www.classicaltv.com/

Finally TV programming worth watching! On this site you
are in control of what arts programs and concerts you want to
watch. Yes, some of the videos require a fee but there is a lot
on the site for free!

http://www.classicalmusicmatters.com/

Thanks to my friend David Gordon there is a new site for
Monterey Bay Performing Arts activities and organizations.
This is a great source for keeping up with quality performances
and organizations who offer performance opportunities. It

is organized in a usable way and very helpful in planning your
calendar. David is considering adding a performing arts page
to advertise school arts events.

http://www.wordle.net/create

This is just fun, try it. It may be beneficial for creating event
announcements and flyers.

http://www.music.northwestern.edu/summer

musicteacherfellowships.html

This would be a wonderful summer project if I ever find the
time. So I leave it on my bookmarks to dream about.

http://www.earsense.org/

This is a database for musicology with music examples. It is
organized in a useful and sensible way. It has a large library
of material that is valuable for studies in music history, music
theory, and repertoire research.

http://www.choraldirectormag.com/ME2 /Default.as
A website to keep us organized. Isn't that nice? Thank you
symphony publishing...

http://www.classical.com/

Itis so nice to have listening choices. I can listen to what I choose.

http://www.teoria.com/

This is my favorite site for music theory lessons. Check out
the options in the exercise section. These exercises give so
many options for levels of study it is incredible. Obviously a
lot of time and planning was put into this site.

http://www.klausgeorg.com/

This site contains articles about voice technique for voice
teachers and singers. This guy is so intelligent about many
issues related to singing.

So get on your computer and explore, learn and share.

(Podium from Pagel)

strating accurate articulations and dynamics!

problem solving skills.

Open House: Open Rehearsal

The open rehearsal is a great way to get your students’ parents invested in the home practice process. Iinvite parents,
grandparents & siblings included, onto the stage to sit with their students. The parent gets to witness actual and spontaneous
rehearsal moments. This is not unlike my own clinic given by me, to give the parents insight on a typical daily rehearsal.

We play an unpolished work until I find a section in the music that is not working and break it down right there in the
fifteen-minute ‘period. In matter of ninety minutes, each group has given a demo of how to slow down the tempo, use a met-
ronome, fix intonation with a tuner and their ear, and then improve the passage. Ideally, parents see the benefit of the process
first hand and can support the procedures at home. My students feel great about correctly answering questions and demon-

Parents love the opportunity to have the unique perspective of ‘the other side of the podium’ and to witness the interpretation of
graphic representation of music, creating the audible music- while flanking their young musician. You may have to coax your Open
House crowd to actually move in close to the rehearsal space. This works well when I am relaxed enough to be in daily rehearsal
mode rather than in concert mode. I think you will have fun with the informal presentation and it will showcase your lightning speed

Please RSVP to Mark Bidelman for the CMEA CCS Spring meeting soon. Meeting information is on page 8.
Again, Please Vote! Election results will be announced at the June Sth meeting.




CCS Calendar 2009-2010

Date Event Location Time

May 12 CCS Board Meeting Monte Vista Christian Acad. 4:30 pm

Jun. 5 CCS Board Meeting Michael's on Main in Soquel 4:30 pm

Jun. 5 CCS General Meeting & Dinner Michael's on Main in Soquel 6:30 pm

CCS Board of Directors
2009-2010

Position Name Work Phone Email
President Barbara Priest 831-646-6568x333 barbarapriest@att.net
Past Pres. Theresa Hruby-Percell 831-915-5601 maestrahruby@aol.com
Secretary Steve Ettinger 831-385-4400 dallapiccolo@msn.com
Treasurer Mark Bidelman 831-429-3909x142 mbidelman@sccs.santacruz.k12.ca.us
Member 1 Glenda Bernhardt 831-624-2785x128 gbernhardt@carmelunified.org
Member 2 Willow Manspeaker 831-625-8339 wmanspeaker@stevensonschool.org
Member 3 Joe Johnson 831-796-7400 jaojohnsoncomcast.net
Member 4 Drew Lewis 831-423-0658 x230 dlewis@kirby.org
Member 5 Tony Dehner 831-722-8178x154 tonydehner@mvcs.org
Member 6 Shari McQueen 831-722-8178x158 sharimcqueen@mvcs.org
Spec. Rep. Jon Christian 831-335-3565 jonchristian41 @gmail.com

«++ Help CCS stay current... Update Your information eee

USE A SEPARATE FORM FOR EACH SCHOOL WHERE YOU TEACH.
PLEASE FILL IN THE DOTS FOR SCHOOL LEVEL AND SUBJECTS TAUGHT

Once you have updated your information below, mail it to:
Jon Christian « CCS Data Base Manager « 7141 Hihn Road « Ben Lomond, CA 95005
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Jeacher’s Trose for %Ghing T2res

A FORUM FOR SHARING IDEAS AND TECHNIQUES USEFUL TO MUSIC EDUCATION PROFESSIONALS

Breathiness in the Young Singer

Submitted Sing-cerely by Tony Dehner, Monte Vista Christian School

First we must determine whether the young singer can stop the breathiness in the singing tone. The vocal-folds are still grow-
ing in young singers (ages 10-15). Often until this process is complete the vocal folds may not make full contact in the phona-
tion process. A certain amount of breathiness at a young age may be inevitable.

Resource: The cricothyroid muscle (the vocal fold) mature and thicken more at one end than at the other. This

inequality in musculature produces a gap between the chords at the weaker end called a “mutational chink,” which

allows air to escape. Itis both natural and, for many young singers, completely unavoidable.

*Hoffer (1991) “muscular immaturity, a lack of control and coordination of the breathing muscles, and insufficient

voice development.”
I check the young student’s ability in phonation by asking them to imitate me as I speak with aspirate tone (breathy). Then I
ask them to imitate me as I speak in flow phonation (normal speaking phonation). They immediately understand the differ-
ence. Then I ask how does the breathiness feel in the throat? And how does the flow phonation feel in the throat? The answers
normally are — the breathy tone feels “funny” or “vibrates” in the throat and the flow phonation feels “normal” or “like-noth-
ing” in the throat. I ask them to sing more like the sensation they get with flow-phonation, “normal” or “like-nothing” in the
throat. If the student can’t produce a tone with good flow-phonation I make a mental note of their progress compared to their
age. If the aspiration continues for a length of time, which rarely happens, (past age 14 or 15) I ask them to see a doctor. The
voice can be damaged from improper use (yelling, screaming, untrained-belting). Usually the aspiration disappears as the
voice matures and as they coordinate good contact in the vocal folds from voice training.

Exercises from Dr. Dehner:

Step 1: Please imitate in aspirate speech: “How are you today?” then ask the student, how does that feel in the
throat? Remind the student that this is not the sensation we should feel when we sing.

Step 2: Please imitate in flow phonation: “How are you today?” then ask the student, how does that feel in the
throat? Remind the student that this is the LACK of sensation we should feel when we sing.

Step 3: Have the student repeat the process in STEP 1 and 2 using a singing tone rather than a speech, using a de-
scending five note scale (5-4-3-2-1), “How are you today?”

Next Exercise: Start with developing the head voice. Vocalize starting around an E (ten notes above middle C) descending
(5-4-3-2-1) on an “00.” Always work with young singers from the head voice downward. Usually their high-
est pitches in their range are the most focused and unaffected by breathiness. As the voice descends coach
the student to keep the focus of these high notes throughout the mid and low registers.

Next Exercise: Also realize that in young singers it is not about how much air you get in but about how you use the air you
comfortably take. If the students is coached to take TOO much air and the vocal folds are not fully contact-
ing because of growth, then the student will find it difficult to manage breath control. Just coach them to
take a comfortable amount of air and then use the ‘ssssss” or ‘shhhhhh’ sound during exhalation. I also like
the “exhale as if sending the air through a straw” exercises.

Next Exercise: One last exercise from Dr. Dehner: Vocalizations of sounds that are in the mask and head - like “na na na na
na” sung “ugly” or “nasal.” You will notice that when a young singer sings this way they manage the breath
support more effectively. Breath management is a huge issue with breathy singing, too much air is escaping
through the folds, better contact is needed. I definitely don’t want my singers singing with pinch and/or
nasal sound, but using a nasal sound for vocalizing can help singers to understand breath control and focus.
After a few vocalizes on nasal sounds I have them change to a “no no no no” on the open “oh” vowel, keep-
ing the sound in the same placement as the nasal (ugly). As you coach them through a vowel spectrum (a, i,
0, u) find the one they sing with the best focus then reiterate how the sound is focused and encourage the
young singer to sing every sound in that direction. It may take time because of growing vocal folds, but be
patient, they will get it, they always do.




WWW.ccsmusic.org

Your Brain, On Music

Submitted by Theresa Hruby, Past President CMEA-CCS

With today’s economic turmoil, we are facing more cuts in education. In addition, the critical weight of the almighty test
score is upon our shoulders. Unfortunately, most policymakers are only interested in the input-output ratio. That’s the cost per
student per year against the resulting test scores, which is an archaic model of education. Even in this time of crisis, I am shocked
by the way in which budget cuts are being handled by those entrusted with our children’s future. It seems that they have not
learned from mistakes of the past. Now is a highly critical time. It is imperative that we make known the importance of including
music education as an integral part of the curriculum for every child. If we don't, we face future generations that will never under-
stand the benefit of music education because they lack the experience and skills gained by it.

If you work or live in a school district that could use a message about the importance of music, I hope this information will
be helpful. The bottom line: if you have district leadership that values the whole child, they will make the decision to keep music
and other arts. If they are ignorant of the value of music education when budgets are tight, music will most likely be cut. I admire
the districts that find ways to creatively deal with the budget crisis without taking away music and other arts. I am guessing that
those leaders benefit from an education that included the arts, which they choose to pass along to today’s children.

* Like mathematics, music has a universal language with symbolic structure.

* Like mathematics and language, music gives us a way to communicate with others. Through this communication, students
learn how to get along with others, tolerance, the celebration of diversity, and how to work in a group toward a common
goal. Many students that struggle with language or mathematics benefit greatly from music study for this reason. (Some-
one please tell the writers of N.C.L.B. that!).

Music is part of our built-in biological design and develops essential neurobiological systems.

The study of music increases and enhances the brain’s spatial abilities. That includes better scores in math, especially geometry.

It is ideal to start children’s study of music (and foreign language) before age 9. By age 10, the musical brain is 80 percent
developed. The immature areas of the brain include the frontal lobes and some remaining maturation of the corpus callo-
sum. In other words, the fourth grade is the last grade that children should start the study of music in order to maximize their
potential. That’s when the human brain is most able to make the neurological connections necessary to play an instrument or
sing at a proficient level. That doesn’t mean it’s not okay to start music in middle or high school. It’s just a lot harder for kids,

and the drop out rate is higher.
Cave paintings depicting the use of music date back as far as 70,000 years. Flutes have been found in France that date back
30,000 years. This is significant because it means that music is hard-wired into the brain of our species. Mankind has been

making music since the dawn of time.

The human brain has highly specialized structures for music. Melodic contour has corresponding brain cells that process it (Wein-
berger & McKenna, 1988). Research has found other cells in the mammalian auditory cortex that process specific harmonic relation-
ships (Sutter & Schreiner, 1991). The rhythmic, temporal qualities have been linked to a specific group of neurons in the auditory
cortex. Even 6-9 month old infants can demonstrate a built-in musical awareness (Trehub, Bull, & Thorpe, 1984).

Here are a few examples: In very young children who use their left hand to play an instrument, there is evidence of larger
cortical area in the sensory cortex corresponding to the index. Evidence points to the same phenomenon for the other
hand. Those who began to play prior to age S showed the greatest brain development changes, strongly suggesting the
importance of early music instruction. The earlier the child begins musical training, the more they benefit from enhanced
interhemispheric brain activity for auditory processing. Magnetic resonance imaging (MRI) studies have shown that the
fibers in the corpus callosum, which connect the left and right brain hemispheres are as much as 15 percent larger in musi-
cians compared to non-musicians (Schlaug, Jancke, Huang, Staiger, & Steimetz, 1995a). This means that the brain of a
musician can function better through cross-hemispheric communication than the brain of a non-musician. Evidence also
shows that children as young as age 9 are capable of audiation (the ability to create and hear a piece in their head). Too bad
Mozart wasn't still around for that study. In other words, the brain becomes a musical “sketchpad” if the child is given qual-
ity musical instruction at this age. This incredible natural ability (and its development) is being cut out of children’ lives

when music programs are cut from schools.

* Music training/making contributes to the development of essential cognitive systems, which include reasoning, creativity,
(See Brain on Page 7)




[ "Apessimist sees the ificully in every opportuniy: an optimist soes the opportunil i every diffciy." SitWinston Churehil |

(Brain from Page 6)
thinking, decision-making, and problem solving. If a company wants to hire a new CEO, wouldn’t they want someone with
those skills?

* Music has been proven to increase IQ. Music study provides a fast track to engaging and enhancing higher brain activities. Just
think about how many decisions the brain has to make when reading ONE note of music. The brain has to decide the name
of the note, where it is played on the instrument, the duration, the volume, the style, and where it belongs within the phrasal
structure, to name a few. Multiply that by the amount of notes you see on one page of music. That’s several hundred thousand
decisions the musical brain has made within a short amount of time. If musicians were rats (and I'm sure there are a few) just
think of how fast we could memorize and run rat mazes! Just think of how significantly better a human with musical training will
do in the “rat race” of life. Or; if given the chance, how much better our children would do on standardized testing?!

* Asignificant study (Graziano, Peterson, & Shaw, 1999) proved that students with piano training scored 27 percent higher at
math skills involving spatial awareness and the ability to think ahead. Professsor Spychiger of the University of Fribourg in
Switzerland studied 70 classes for children between the ages of 7-1S5 and arranged five daily 45 minute music lessons for half
the group (Farrell, 1973). The other half continued to get their usual one music lesson per week. The 35 experimental classes
who took a curriculum that increased music instruction at the expense of language and math actually got better at language
and reading. In fact, they did as well as those who spent more time on mathematics, but had no music instruction.

* UCLA Professor of Education James Catterall did a study involving at-risk (lower socio-economic status) students. He
compared students in grades 8-12 who took music lessons to similar students who did not. The students who studied
music increased their math scores significantly as compared to the non-music control group. More significant, the music
students’ reading, history, geography and even social skills soared by 40 percent! (Catterall et al., 1999)

* Increased scores in spatial-temporal reasoning ability, which is considered a key building block for higher math skills (specifi-
cally, geometric and topological skills) were results of an experiment involving 78 preschool children in Southern California
in 1997. The ethnically diverse 42 boys and 36 girls were in the normal range of intelligence and had no prior musical back-
ground. The study was conducted over a two-year period in three schools and involved either one or two lessons per week,
one hour per day. There were four groups of study: piano lessons, computer training, singing and the control group. The area
of spatial-temporal reasoning (object assembly) results were dramatic. The piano group produced a significantly higher score
of 30 percent over the control and other groups. (Rauscher et al,, 1997) This indicates that playing a musical instrument may
be the most valuable form of music training,

* Students that studied music more than four years averaged 49 points higher on the combined (and averaged) verbal and
math SAT scores (Music Education National Conference, MENC, 2000).

* Test scores are significantly higher in other countries such as Japan, Germany, the Netherlands, etc., that have music in-
struction woven into the fabric of their education systems.

* There are many more areas in the brain and body that are improved through music study. They include but are not limited
to the enhancement of emotional intelligence, perceptual motor systems, reading, listening, stress-response, muscle con-
trol, strength and endurance, the immune system, the memory, and one’s well-being, in general.

In summary, it’s safe to say that collective wisdom, clinical studies, and research support the view that musical study can
have a strong, positive, neurological system-wide effect on children and their development. Evidence also points to the fact
that consistent, quality instruction beginning at an early age is optimal. Schools with a once-weekly “token” music program
for 30 minutes (perhaps rotating with PE or Art)are missing the significant benefits. Though some meager musical and
cultural exposure is better than nothing, these token programs can be built upon and developed into strong programs through
the vision of the leaders to whom we entrust our children. Music should be a significant part of every child’s education. Itis
ethical, scientific and culturally imperative that every child get exposure to music on an equal basis with every other disci-
pline. Until then, we can guarantee our math and reading scores will continue to drop, along with the morale of our children.

P.S. Irecommend these books:

Arts With the Brain in Mind by Eric Jensen, Music with the Brain in Mind by Eric Jensen
Why Our Schools Need the Arts by Jessica Hoffmann Davis, This is Your Brain, on Music by Daniel Levitin

Strong Arts, Strong Schools by Charles Fowler, The Arts and Human Development by Howard Gardner
A Whole New Mind-Why Right-Brainers will Rule the Future by Daniel Pink
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Board of Dirvectors

Invites you 1o the

General

Meeting
June 3, 2010

[ AGENDA A
4:30pm-6:00pm CCS Board Meeting
6:00pm-6:30pm Social adjustment activities
6:30pm-8:00pm Dinner and General Meeting

We will be ordering from Michael's Menu.
9 Check it out: http://www.michaelsonmain.net/ y

2591 Main Street
Soquel, California

Driving directions to Michael’s
From Highway 1, take the Bay/Porter exit. From the North go left
under the freeway, from the South go right. Take an immediate right
onto Main Street. Michael’s is on the left side of the street.

RSVP by June 2, 2010 to Mark Bidelman Email: mbidelman@sccs.santacruz.k12.caus Phone: 831-429-3909 X142

www.ccsmusic.org




